
RECIPROCATION SESSION 

Performance in the Classroom 

Purpose 
This paper will describe new techniques in teaching large 

classes. Although these techniques are currently used to 
teach creativity and design, the same applications can be 
made (if you have an open mind and think creatively) in 
courses involving food nutrition, muscle biology and chemis- 
try and perhaps even while teaching diet and health. If the 
techniques are applied effectively, they should improve any 
teaching program by providing the students with more AIR- 
attention, interest and retention. 

The Problem 
In this day of diminishing budgets, universities are con- 

tinuing to promote larger and larger classes. Students tend to 
dislike large classes, however, because they allege them to 
be impersonal, boring and full of useless information. Faculty 
tend to dislike large classes as well, saying that there are no 
incentives to teach large classes. The pay is the same as 
teaching a small number of students; and for all your hard 
work, there is no personal satisfaction because the students 
give terrible evaluations. 

Analysis 
Today’s students have never known life without television. 

They are accustomed to being entertained. Those of us who 
teach large classes are competing with everything that ap- 
pears on television. We are actually small-time Johnny 
Carsons, but our obligations are much greater than his. All he 
has to do is keep an audience interested in what he is saying. 
We have to do that and more, we have to teach them 
something. 

Method 
Eight years ago, I took over a large class of 400 students 

that no one wanted to teach, Design and Society 129 (3 
credits). The syllabus, and consequently each lecture, was 
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redesigned to include the techniques of entertainment bor- 
rowed from television. 

1. Diversity and changes of pace, not unlike a variety 
show, were introduced, and blackouts in the form of stories 
were interspersed to maintain interest. 

2. Costumed characters in several lectures added more 
spice. Beginning the first lecture in a three-piece white suit, I 
introduced the class while standing on the desktop. Tevye 
from “Fiddler on the Roof” gave TRADITIONS OF DESIGN- 
Harold Hill from ”The Music Man” gave TROUBLE IN THE 
INNER CITY. This adds up in total to where the student never 
knows what to expect from week to week. The pattern also 
extends into the individual projects as well. 

3. The class has a recitation section which each student 
attends one hour a week. The class deals with CREATIVITY 
and many of the class projects are unusual. Several have 
made national news on TV. Water balloons which were 
launched at the instructor, designing miracle shoes for walk- 
ing on water, and cardboard houses for the homeless. 
(These and several others will be previewed after the presen- 
tation of this paper.) 

Results have been rave student reviews, teaching awards 
for the instructor as well as evidence of substantial learning 
pursuant to the goals of the course. 

Procedure 
Giving a lecture on “Performance in the Classroom” is a 

little like the professor who dreamed he was lecturing to his 
class and woke up and found that he was! How do you teach 
on performance without performing? Unfortunately, many 
who teach never consider it because they do not consider 
themselves actors! They instead consider themselves ex- 
perts on their subject matter because they have acquired the 
knowledge. And to further complicate the issue, many argue 
that acting is a fake! Is acting a fake? If “fake” is something 
prearranged, then it is. But something devoid of meaning, all 
pretense and no substance? Not when it‘s good. And the 
same with teaching. Stanley Fuller as a Ph.D. candidate at 
the University of Oklahoma said, “The teacher who realizes 
mere knowledge is not enough, that it is the dynamic uses to 
which this knowledge is put that determines its ultimate 
value, is not a fake.” 

The instructor may know more about a given subject, but 
when it comes to the approach, the tables could easily be 
turned. Some students could properly teach the mechanics 
to the instructor. 

The same old aphorisms still apply: “There are no dull 
subjects, only dull instructors,” and “the entertainer ad- 
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dresses himself to an audience, but the artist creates an 
audience.” 

Professors should stop relying on degrees and past learn- 
ing. They should first throw away their notes, and start 
winging it. They may not always get their facts exactly right 
but both the student and the instructor will have a much 
better, fun-filled experience. 

J.R. Davis says, “Teachers who take into account the way 
the mind works will be far more effective than those who just 
stand up and talk. Lecturing is part art but mostly science. 
Those who employ lecturing as a teaching strategy need to 
recognize it for what it is, a highly complex mode of transmit- 
ting and receiving information. For most college teachers, 
lecturing is like putting the shot; they spend all their time 
getting together a very heavy message and then they just 
fling it. Lecturing, in fact, is more like throwing a frisbee: the 
message has to be thrown in such a way that it can be caught 
and with some reasonable expectation that it can be 
returned. 

The Theater in the Classroom 
College classrooms are fundamentally dramatic arenas in 

which the teacher is as much the focal point as the actor or 
orator on the stage. The students are subject to the same 
influences and satisfactions-and susceptible to the same 
kinds of distractions-as any audience. As Epstein’s (1 981) 
portraits of outstanding twentieth-century teachers demon- 
strate, teaching is undeniably a performing art. Excellent 
teachers can use their voices, their gestures and their move- 
ments before the class to elicit and maintain attentions and to 
stimulate students’ emotions. Like other performers, teach- 
ers must convey a strong sense of presence, of highly 
focused energy. Some teachers attain this by being overtly 
enthusiastic, dynamic, animated or witty, while others accom- 
plish the same effect with a quieter, more serious and intense 
style. The ability to stimulate strong, positive emotions in 
students separates the competent from the outstanding col- 
lege teacher. To be sure, the success of a master -teacher 
depends on acting skill. But it also depends on skill as 
playwright, stage director, house manager and ticket-taker. 

An actor has an easy fore when you consider that all his 
lines are written for him, he responds to the staging the 
director provides: the house manager raises and lowers the 
lights on cue; and the ticket-taker makes certain all are in 
their proper seats. The teacher is responsible for the entire 
production. This means rehearsals! If you have the luxury of 
teaching assistants, use them. Many young graduate stu- 
dents are also aspiring teachers who would love an opportu- 
nity to show off their charms, especially to a class that 
contains 40% to 60% college women. But you have to take 
the time to go over the routines before the curtain rises. In 
the army they called it “PP PP PP, prior planning prevents 
piss-poor performance.” You need to go over the script again 
and again, if necessary, until you know it well enough to 
throw it away. . . and that’s not easy. . . at first. Do not read 
from your notes! On the other hand, you can’t get up there 
and ramble and hope to have people nodding and saying 
“yes, you’re right.” 

Also lectures do not have to conform to the formal sense 
of having a beginning, a middle and an end. Try to create a 

network of ideas that stimulate thinking. One way is to try to 
stop the lecture at a time when you are about to say some- 
thing important . . . let out a war cry, or say “look, we’ve just 
talked about this very important problem but I don’t have the 
time to give you the answer now, let’s leave it until next 
week.” It’s a ploy: they catch on and they get a kick out of it, 
they find it funny. It‘s the “soap opera” technique; try to get 
students to anticipate what’s coming. They may even think 
about the course between lectures, oh, happy thought! 

The Use of Humor in the Performance 
I think humor is terribly important. Wherever possible, I try 

to be funny (I’m not talking about telling a joke). I’m talking 
about casting a humorous light on things, showing that an 
experiment has a sort of cute or delightful aspect to it. You 
want to maintain the respect of the class as someone who 
has learned the material, but more important as someone 
who is approachable and human, even one who fails occa- 
sionally and suffers embarrassment and you can do all of this 
with humor. I tell stories on myself and on my wife that have 
them rolling in the aisles. You learn far more when the 
learning experience is enjoyable! 

Your Actions as a Performer 
What we are trying to give off in any classroom is AIR- 

Attention, Interest and Retention. One’s classroom presence 
lies in understanding those values today’s students live by in 
their life styles, and today’s students are full of emotion: 
waiting to be channeled into constructive know-how. There- 
fore, today’s classroom instruction calls for the factual pre- 
sentation to be emotionally clothed. So the instructor needs 
to be so electric and magnetic that a dramatic. arresting 
quality emanates from his presence. 

As Phillip Sinclair, Professor at the University of Toledo, 
puts it “What an instructor does in the classroom is just as 
important as what he says.” It is important for the instructor to 
get down to his students’ intellectual and emotional levels. 
Once at their level, the instructor dares not just tell, he’s got 
to show. By showing, he finds it easier to ram home the 
message. 

The actor is taught that every bodily movement, including 
posture, facial expressions and gestures, must be purpose- 
ful. No movement is to be random or in any way detract from 
the characterization being presented. What an appropriate 
goal for the teacher, but how seldom considered! 

Basic to an instructor’s presence is the fact that the more 
story appeal he offers, the more appealing he is likely to be. 
A story? Sure! When he walks into the classroom, does he 
suggest he may have been the sixth boy scout over the 
South Pole during Admiral Byrd’s exploratory years there? 
Does he extend the comforting arms of a parent who years 
ago told this story: “Once upon a time . . ? Does he suggest 
animated conversations between Drs. Lanoy Hazel and Ed 
Kline as they developed the backfat probe in hogs at Iowa 
State back in the ~ O ’ S ?  Does he transfer knowledge by 
making people virtually itch to find out more, to pay attention, 
to become interested, to retain? Does the instructor interact 
well with the younger generation? Is he tolerant of a broad 
spectrum of youthful pursuits: drugs, booze, sex? Or does he 
hush up such issues, shoving them impatiently under the 
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rug? Does he work hard on modernizing his subject, using 
up-to-date images, easily recognized examples? All of this 
leads to student involvement, all of this results in key devel- 
opment: emancipation of students from fear which develops 
the opposite attitude: Attention, Interest, and Retention. 

In short, what an instructor does in a classroom is just as 
important as what he says. 

Is is my contention that the theater is one place that has a 
very good track record in getting the message across. 

Those of us who teach large classes can learn a great 
deal from the theater. I must admit that it is dangerous to 
draw analogies between teaching the mass class and work- 
ing in theater. Unfortunately, a common indictment of a 
successful mass class is that it is “nothing but entertainment.” 
People who make those accusations are usually those who 
have never attended the class; most courses are wrongly 
accused and the content is generally quite solid. 

It is easy to confuse content with style. Undoubtedly, the 
successful lecturer in a mass class does put on somewhat of 

a stage show. The lectures must be entertaining if they are to 
fit the normative expectations of a large audience. It is a 
mistake, however, to assume that because a large class is 
presented in an entertaining manner, it has no content. 

Almost all of the professors I know think of themselves as 
good teachers and many are. But some of them are unable to 
face the fact that their reputation among students is one of 
boring lectures, useless information and “Mickey-Mouse’’ 
exams. They continue to plod on, uninspired and uninspiring, 
noses buried in irrelevant research, complaining about how 
unfair the whole system is. 

I don’t have much sympathy with them . . . if a person 
wants to be a better teacher, he or she can. I agree with D.D. 
Miller, Professor of Education at the University of Missouri. 
“Teaching is the highest form of show biz.” I’m not saying that 
you need to take up tap dancing or do magic acts, but if you 
already have those abilities, use them! In two of my lectures, I 
do dress as different characters (video of teaching and 
student projects). 

References 

EJ330107 
Gleason, Maryellen. Better Communication in Large Courses. Col- 

EJ315594 
Powell, J.P.; Andresen, L.W. Humour and Teaching in Higher Educa- 

tion. Studies in Higher Education: v10 nl p79-90 1986. 85. 

ED248734 
Lowman, Joseph. Mastering the Techniques of Teaching. 1984. 

ED243384 
Lowman, Joseph. Mastering College Teaching: Dramatic and Inter- 

ED2231 56 
Jones, R. Stewart. College Teachers Who Stimulate Curiosity. 1979, 

ED202256 
Lawson-Smith, Cecily. The Lecture-A Vital Component of Univer- 

EJ225923 
Miller, D.D. College Teaching: The Highest Form of Show Biz. 

lege Teaching; v34 nl p20-24 Win 1986. 86. 

personal Skills 1984. 

p 11-12. 

sity Life: A Guide to Assist Faculty. 1978, p 14, 19. 

Community College Frontiers; v8 n l  pl0-13, fall 1979. 79. 

ED171218 
Brock, Stephen C. Aspects of Lecturing: A Practical Guide for IDEA 

ED148287 
Sinclair, Phillip A. The Proof of the Pudding: When You’re Eyeball-to- 

ED148286 
Sinclair, Phillip A. The Classroom as a Battlefield or How Lack of 

EJ213972 
Bryant, Jennings; and Others. Teachers’ Humor in the College 

Classroom. Communication Education; v28 n2 pl10-118, May 
1979. 

Users. 1977. 

Eyeball with Students. 1977. p 6. 

Interest Creates a Counter-Culture. 1977. All. 

EJO91165 
Fuller, Stanley H. Teaching as Acting: Conclusions of a Graduate 

Assistant. College English; 35: 3: p314-316, December 1973. 

Discuss ion 

Quinn and Means: In a large class, how do you do 
evaluation other than multiple choice? 

Boon: That’s basically it. I give mid-term and the final tests 
and they are multiple choice. I do have a recitation session 
which meets one hour a week. That’s where they work on 
projects and they are evaluated there as well. I would rather 
not give a test, if it were up to me. In fact, I did this in an 
earlier class. Especially on projects, it gets to be subjective. 
What we are really trying to do, more than anything, is to get 
them involved in the project. We try to do three projects a 
semester. Even though it is a big class, one project will be a 
group project. I have tried to incorporate as many new ideas 

in the class as they occur to me or as they appear in 
literature. One of the things that we do is called cooperative 
learning. We divide them into groups of three or four in the 
recitation session for working on projects. This is also a study 
group where they are encouraged to study together. If every- 
one in their group gets a grade of B +  or better, then each 
one in the group gets 5% additional credit on their final exam 
grade. Then if the whole recitation session gets a B+ or 
better we give them all an additional 5%. This encourages 
them to study. We are trying to get them to cooperate rather 
than be in competition with one another. We are trying to 
eliminate the fears that come in most classroom situations 
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and we find this is very helpful. To be honest with you, I think 
that at the university level our greatest asset is peer teaching. 
You get them to help each other and if we can get them to do 
it, we are better off. Otherwise, you can learn by watching 
video at home or taking it by mail. But if we are there 
together, we can learn from each other. 

Additionally, I allow them to bring into the test one hand- 
written page (they can’t copy someone else’s) with anything 
they want to put on the page. It forces them to study and to 
get their thoughts in order. I can’t see that it’s raised the curve 
very much at all. It gives them a feeling of satisfaction and 
they don’t have to spend the night on details that many 
students feel are unimportant. 

One of the things that I incorporated into my class is a test 
that is not a test. The reason I did this was because there is 
certain information you’re supposed to cover within a given 
course. The College of Design had certain objectives to be 
taught. One objective was that students thoroughly under- 
stand the principles and elements of design because there 
are no rules in design. There are only guidelines. Every time 
you make a rule in design, an artist breaks the rule and says 
“You can’t tell me what to do.” So in the syllabus, I scheduled 
a test because I needed to have everybody there. You give 
your most important lecture; but, you do it in the form of a 
test. I give a single-spaced typewritten handout with all of the 
definitions of design principles and elements and a test 
sheet. I tell them the information for this test is on this 
handout and you have to know it. Everybody is there, so you 
have a captive audience. You have fooled them into thinking 
this is a test. They are there and are extremely attentive 
because I have told them that nothing for the test has been 
covered in lecture or the book. But, what are you going to 
cover? I say, “Everything else.” They will say, “What do you 
mean, how can you study for this?” I say, “Caught studying 
and you are out.” So they come in and they’re curious at 
least. You can seldom get away with reading to a group of 
400. But on a test day, I stand up there and read every line. 
No one is reading the Daily, no one is asleep, everybody is 
with me. They are studying this intensively because this is a 
test! It’s a sensational technique. I say, “Now we’re going to 
apply what’s on the sheet to the images I will put on the 
screen.” I have three projectors and slide screens in my 
classroom. I start showing them images of design. I give 
them some examples. This is an example of line and its 
contrast to light. This IS form and this one is infancy of form. 
Here is texture and this is a variety of texture. I say, “Do your 
own work. This is serious. I’m going to go through twelve of 
these. You write down which is the most obvious, prominent 
element and the most obvious, prominent principle.” When 
finished, I tell them to write their name on the paper and hand 
it to someone they hate intensely. They laugh and then 
change papers with someone. I have a place for them to sign 
and it really looks legitimate. We start grading the papers. I’ll 
say, “Number one, that was form and that was contrast of 
form.” I ‘ l l  hear someone say “Ooh.” I’ll say “A problem with 
that?” ‘ 6 1  thought that was line,” someone states. I say, “Line! 
You thought that was line? Does anyone else think that was 
line?” Quite a few will hold up their hands. I’ll give credit to 
line, too. You can change the rules. Even the most quiet 
student is wanting to get into this. So the next time when I 
hear someone go “ooh” I ask “What did you have for that?” 

They say, “We had texture.” “Texture? How many of you had 
texture?” Now everybody is holding up their hands and 
yelling. By the end of the class, they’re yelling texture, line, 
repetition! They’re standing on their seats, it’s become like a 
basketball game and it’s exciting. When they are all through, I 
say, “What did you think of that test?” It wasn’t fair. Why not? 
Because there wasn’t any right answer. It was our idea 
against yours. That‘s right! There are no answers to design 
and don’t you let anyone stand up here and tell you that they 
know exactly what is in that image. In art, there are no rules. 
But they are all there and they have gone through the most 
important thing and everybody came. 

Kinsman: I think your ideas on innovation and humor 
classroom are excellent. You should warn the audience that 
it’s dangerous to have the students rolling in the aisles. I did 
that one time and the Dean came in and took the dice away. 

Boon: I think anything that will get the Dean in the class- 
room is worthwhile. I taught my first two years living under 
the fear that someone would come in and check on me. No 
one ever came in. It finally dawned on me, they’re never 
coming in unless some student complains. So I said, “I’m 
going to teach what I want to teach.” I started revising the 
whole thing and the students started attending more often. I 
was enjoying teaching more. I think that we have an opportu- 
nity in college and university teaching that we don’t have in 
the lower grades. We can do what we want to do as long as 
we can get away with it. 

Theurec How do you evaluate the project? 
Boon: Didn’t you hear me say, just roll them down the hill, 

grade them on a curve? (In reference to a project where 
students rolled down a hill.) That is a good question because 
obviously it’s very difficult to evaluate a project - especially if 
it’s a team evaluation. We do about everything we can 
imagine in order to make them feel that we are being very 
legitimate in our process. Many times we are probably not, 
but we try to give a good impression. We will have the 
students evaluate themselves in groups and they usually will 
be very honest. They will tell on the other person if they didn’t 
put in the effort that was needed. But, we also have to use 
that with a grain of salt when we come to the final grading. 
The projects are tough because, like I said, there are no rules 
in design. So you have to develop it pretty much on the basis 
of how much effort you think they put into the project. Did 
they really get involved; did they fail; did they succeed? 
Oftentimes they learn more from their failures than they do 
from their successes. I really feel that in a university setting, 
we should be allowing students to fail more often than we do 
because failure is a very important part of a creative design 
process. In fact, I have a whole lecture on failure. I ask them, 
“How many of you have ever failed class?” I hold up my hand. 
I started out in agronomy - wrong field for me. I should have 
had a clue when I flunked one of the major courses. But no, I 
kept plodding on and finally failed physics when I was a 
graduating senior. I went in to see the Dean. I said “Dean, I 
just failed physics.” He said, “Do you have enough credits?” 1 
said, “Yes.” He said, “Oh well, go ahead and graduate.” So, if 
a student comes in and gives any kind of indication that they 
are going to try harder, I’m lenient toward them. I ask, “How 
many of you have been fired from a job?” I tell them all the 
places I was fired. Then, I tell them my experiences in the 
Army - blowing up a jeep, wrecking the Colonel’s car and it 
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goes on and on. But it was the most exciting period of my life. 
I wouldn’t want to do it again, but it was exciting. That’s what 
failure is about. It’s a eater of men or a builder of men. 

Novakofski: People who research learning methods indi- 
cate that students learn in different ways. Some of them in a 
linear manner, like organized lectures, and some learn in a 
non-linear, abstract fashion. In your design course, you have 
a fairly select group of students who learn well with this sort 
of abstract, non-linear manner. Do you have any advice on 
how to accommodate students with different learning styles? 
Some of our students might learn better a different way. 

Boon: Of course you can’t be all things to all people. In 
fact a very good quote from Abraham Lincoln stated, “I don’t 
have a formula for success but I do have one for failure. Try 
to please everybody.” You can‘t do that. In fact when you try, 
it becomes very discouraging to you. As far as differences in 
learning techniques, it is true that in teaching design students 
you might think that we deal more in the abstract. I really 
enjoyed the course more when I was teaching it as a survey 
course for non-majors. The reason I enjoyed it more was 
because they were more creative than the designers. They 
came up with projects that were more innovative and you 
can’t believe the time they put into their projects. They looked 
upon my class as recreation. It was so different from every- 
thing else that they were struggling with at the university level 
that they would work on this in their spare time. Everybody 
learns or is inspired by different types of teaching or exper- 
iences. So, I try to run a gambit of different experiences. 

I try to do things so that each class is different. In fact, I 
have taken the big class, all 400, out-of-doors at least one 
time during the semester. What you saw in the beginning of 
the video was in the park. Every semester, we meet in the 
park. I tell them, it‘s important that you be there because we 
will be covering things that will be on the test. They show up. 
What I do is give them an experience in climatization. I give 
them a handout and I talk about climatization. I blindfold them 
and have them take off their shoes and socks and I lead them 
on a rope, which is over 500 feet long, through the park to let 
them, literally, get in touch with nature. I’ve been doing this 
for 20 years. I end up with an environment lecture with stories 
by Kenneth J. Ross on “Genesis Last Chapter” and from 
Peter Marshall, “The Keeper of Springs.” I’m sort of reciting 
poetry while I’m up on top of the picnic table. It’s really a 
successful time for them. They enjoy being out of the class- 
room. They enjoy learning in a new way. 

It is challenging for me to leave the blackboard and the 
microphone. I think many times, we as teachers need to think 
what we can do to make things interesting even when we 
have big classes. I have never allowed myself to think of my 
classes as being big. I do things whether it’s a big class or 
not. I think that the best teaching that is done today is in our 
lower grades. Many of those teachers are fresh out of col- 
lege; they know all of the don’ts, some of the do’s. When they 
bring students into a subject, they immerse them into that 
subject. You go into grade school classes and they have 
pictures on the walls, they have music that they are listening 
to, they have food they are eating, that is typical of what they 
are studying. If they are studying democracy, they have flags 
and everything on the walls. You can make a class a real 
exciting adventure just by being a good storyteller. Don’t be 
afraid to try new things. That’s the excitement of teaching. I 

tell my students the most exciting thing in the world is the 
learning process. They will say, “Sure, you are a teacher”. 
Then I say that, “I would say that no matter who I was 
because in the learning process, you are able to open your 
mind and accept new ideas”. That’s exciting because it 
promotes change in your life. The saddest thing in the world 
is when you close your mind and stop learning. When you 
reach a level where you are not learning, you start to die. 
Learning is growing and living. When you stop learning, 
you’re very close to death. So, teaching and learning are very 
exciting experiences. If you’re teaching, write down all the 
things you dislike when you were in school and all of the 
things you liked and then you will start to find something 
about yourself. You can start incorporating some of those 
things into your classes. The first thing I would say is throw 
away your notes. Don’t lecture from notes! Do something 
different. Get off-center for awhile. Whatever works for you, 
use it and if it doesn’t work, don’t do it next semester. You will 
have a whole new group to work with anyway. It’s tougher in 
the theater because, if you bomb, that group is going to leave 
and not come back. If you bomb early on in the semester, 
they are going to come back again and again. You have to 
somehow redeem yourself, so there is a risk to be taken. But 
at the same time when you do succeed, it’s a fantastic 
experience! I love teaching and I hope that those of you who 
are involved in it do too. 

Riley: Was it before tenure or after tenure that you started 
using this teaching style or technique? 

Boon: Today, it’s tougher to get tenure than anything else. 
I was sort of grandfathered in, so I don’t remember it. I would 
say do it before tenure because it really starts to bring the 
high evaluations from students. They really enjoy having 
something different poked at them. They are so appreciative 
that they will bring you all kinds of things to show their 
appreciation. In a class of 400, you will always have 2 or 3 
who will hate your guts. You can’t get to all of them. 

Audience Participant: Do you teach a lot of didactic 
materials or is it more artsy stuff? 

Boon: I am certain that I don’t have as much information 
to get across as in the sciences. What I’m trying to do is to 
motivate students to become creative. So it is sort of a non- 
challengeable area that I’m in. Creativity is a very exciting 
buzz word, but you can’t even define creativity. As far as 
class material, I do have information that I’m trying to get 
across in class, but it’s not set in concrete. I do have my class 
syllabus here. One semester the Dean said, “You will de- 
velop a syllabus.” l said, “ I  don’t want to.” He said, “Do it 
anyway.“ First of all, I had to come up with objectives. That 
was the toughest part, but an essential part of what we are 
doing. Regardless of what you are teaching, you should force 
yourself to write objectives. My first objective was to cultivate 
more creativity in a student and to attempt to bring back the 
child that once was sensitive, inquisitive, playful and loved 
learning new things. I think that could apply to any class, if 
you really do it right. In fact, I think that we could package 
whatever we are teaching, in a much more attractive pack- 
age if we would think of our students as being those that were 
excited about learning. When you do that, you start to get 
excited too. You can lead them up to a point and say now 
here is the most exciting part of the whole thing because you 
would expect this and this to happen but instead this hap- 
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pened. They become excited about it too. They can feel your 
momentum build. They can feel the excitement that you have 
for it and it becomes a real memorable experience because 
you are there. I sat in a lecture this morning. I don’t have any 
idea what he talked about, but I enjoyed the session. It was 
on the Titus or something like that. I wasn’t sure where the G 
line was - maybe it was near the G spot. I don’t know! Z line 
that’s what it was. You can take things that are part of the 
technology, like the Z line and talk about the G spot, and it 
becomes funny. I think we need to bring humor into the 
classroom and work place. It has so many redeeming 
qualities. I recently went to a conference in Florida. I went to 
four lectures about humor. They brought out the importance 
of humor in handling stress, on creativity and on turning 
negatives into positives. So humor is, I think, a great 
bedfellow to teach with. 

Nick: As a graduate student, we don’t have the opportu- 
nity to say, “I don’t want to” whenever we are serving as 
teaching assistants. So what recommendations do you have 
for us, as young teaching assistants, to be able to portray this 
enthusiasm that you are talking about? 

Boon: Ask yourself, “What excites you about the subject?” 
If you don’t find any answers, I would say you probably are 
not going to be a very good teacher. But once you find out 
what excites you, then start to try to make that part exciting to 
everybody else. I would say that is the most important part. 
Find out what excites you and go with that first. 

Wu: I was raised in a different culture. Originally, I’m from 
Taiwan. After watching your video tapes, I realize that de- 
signing students are more active, more willing to be expres- 
sive and to try new things. My personal experience with 
students is that about 80% don’t want to talk. How do you 
encourage those students to express themselves and try to 
stimulate their thinking to your way? In a group of 400 
students, you must have some of those students in class. 

Boon: It is a class that is open to all majors, not just 
designers. Believe it or not, I found that non-majors are more 
creative than designers. You may not believe that, but it’s 
true! The reason I believe it is true is because the designers 
get a lot of classes that give them an opportunity to express 
themselves in sort of abstract ways. But people who are 
taking normal courses, when they would get in my class, find 
this to be recreation and fun. I can really let go and express 
myself here without fear of failure and have a good time with 
it. People have said to me that they had spent time working 
on the class that they might otherwise have used as 
recreation. Trying to cultivate and bring out a quiet student is 
a difficult challenge. 

Schmidt: Do you require attendance? 
Boon: I would like to. I really like to have a full house when 

I perform. I knock myself out for the lectures. I don’t want to 
waste my energy on a half house. I usually show a film or 
something just before break because I figure that I’m only 
going to have half of them there anyway. In fact, I am thinking 
of taking attendance again next semester. What 1’11 do is to 
assign the teaching assistants to a section and give them a 
board so that they can go through and quickly pick out who is 
missing. I like to get the teaching assistants involved, not only 
to the procedure in the classroom, but get them involved in 
the message itself. I try to build on whatever I can that draws 
interest and performance into the lecture. I would like for 
everybody to be there to see it. I think there is too much of 
cutting classes at the university level. I would like to try to 
change that any way I can. 

Carr: I would like for you to think a little bit on how you can 
incorporate acting into your classes. I know a lot of us don’t 
teach large classes. There are some things we could do to 
liven up our lectures. I really appreciate Bill coming to us and 
presenting this material to us. I hope it has broadened our 
horizon a little bit. We need to become a little crazy once in 
awhile. 




