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Challenge the Authority of the Expert 
 

Challenges to Grades. If you believe an exam or quiz or other assignment has been improperly graded, submit 

a written request for regrading within 7 days of the return of the quiz or exam. Your challenge will be 

considered and a determination made within 7 days. State your reason for requesting the regrade and 

substantiate your answer with documentation. This is the only procedure that will be used. I do not haggle for 

points. Include your original answer sheet stapled to the challenge. The writing must be legible and neat. If I 

cannot easily read them, they will not be considered. 

 

A well-written challenge to an exam should begin something like this: ―I would like to request a reexamination 

of my last exam (3). The questions that concern me are 19, 26, 72 and 99.  

 

The wording of the challenge will of course be dependent on the question. Some examples follow. 

 

 Example 1. On Question 19, I marked the answer C then erased and changed my answer to B. The 

correct answer is B. However, the machine graded my answer as incorrect. Please check this for me.  

 

 Example 2. On Question 26, I marked B as the correct answer. According to my notes on p. 146 this 

would be the correct response. The key has answer A marked as correct. According to my notes A is not 

the best answer because…I am requesting regrading of this question.  

 

 Example 3. After reviewing question 18, I understand the reasoning for the ―correct‖ response as given 

on the key and discussed in class. However, when I considered the answer, I took the following 

information into account: _________________ and reached the conclusion that a correct answer could 

also be__________________. 

 

 Example 4. I do not agree with the answer to question 2. I think the answer should be ____________ 

and to support this statement I offer the following ____________ . 
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The Examination Examination Committee 
 

One of the important factors in student satisfaction/motivation is for them to have some control over the 

teaching/learning process. Another important factor in student satisfaction is fairness. When students learn they 

want to feel like the evaluation process reflects that learning. A desire to treat students as fairly as possible in all 

aspects of my teaching has led me to consider testing procedures. An outcome of this was the development of 

the ―Student Examination Examination Committee.‖ Here is how it works: 

 Prior to the first major examination in my class, I explain that I like for a volunteer student group to 

evaluate each exam after taking it and before I grade it. I briefly outline what will be asked of them and 

ask them to think about whether or not they would like to be part of this group. I take questions and 

leave it at that.  

 I announce at the beginning of each exam period that all who are interested in evaluating this particular 

exam meet in my office at the end of the period. 

 When the exam is over, I meet the student volunteers and settle them into the conference room adjacent 

to my office.  

o I give them a copy of the exam, my key to the exam, and a rubric (attached) for evaluating the 

examination.  

o Students are asked to consider each question on the exam. They are allowed to use their notes, 

the text for the course, and any handouts or other materials relevant to the course as they 

collectively consider each question on the exam. 

 The rules are simple 

o The committee is left in privacy with the instructor out of earshot but close at hand if there are 

questions.  

o Each question must be discussed by the whole committee – sub-committees are not allowed. 

o The committee must unanimously approve each individual question on the exam as being fair 

and reasonable and unanimously agree that it should be retained on the exam. One dissenting 

vote is cause for removal of a question from the exam. 

o The committee must unanimously agree that my answer is a fair one. One dissenting vote is 

cause for either revision of the answer or removal of a question from the exam.  

o A group report must be submitted and each student on the committee must submit an individual 

report. Neither is expected to be overly detailed or burdensome.  

o Only after the committee completes its work is the exam graded. 

 During the class period following the exam, I report the committee’s findings on the exam. 

o I tell the class which, if any, questions were excluded from the exam and why they were 

excluded.  

o I report to the class on whether or not I agreed with the committee’s decision and discusses the 

question, its flaws as the committee saw it, the actual intent of the question from my perspective, 

and what would have been an appropriate response to the question had it remained on the exam. 

o  It is important to note that I don’t always agree with the committee. This leads me to exclude 

from time to time what I may even consider to be outstanding questions. However, exclude them 

I do. With much greater frequency the committee points out flaws in questions that I have no 

trouble seeing once they explain them and with frequency wonder how I managed to overlook 

the flaw.  

What are the outcomes?  

 The most common outcome of the committee’s work is that they pass all questions as being fair and 

equitable. Rarely is more than one question excluded from an exam and the most that have ever been 

excluded from any examination is three and that only one time in 12 semesters of use.  
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 I have not conducted any controlled studies on this process but my student ratings on instructor and 

course evaluations in response to the item, Testing and evaluation procedures were good, show that 

97% of my students either answer ―yes‖ or ―definitely yes.‖ Not bad.   

 A question asked of all students in the course on the instructor’s individually designed student survey ―is 

the examination examination committee a fair way….‖ consistently receives a 90+% yes response. Free-

style comments by students on course evaluations have also been overwhelmingly positive.  

 

Name:  ________________________________ 

 

Rubric for Evaluating Exam 

 

1. Is this examination at the appropriate academic level? 

 

2.  Is the overall examination fair? 

 

 

 

3. Is each question on the exam fair? If no, which ones do you consider unfair? (Caution. 

Sometimes questions are labeled ―tricky.‖ when in fact those questions are designed to measure 

deep learning as opposed to simple memorization. All I ask is that you consider each of the 

questions with this in mind.) 

 

 

 

4. Does this examination challenge students but at the same time give adequate opportunity to be 

successful? Does this exam afford students an adequate opportunity to demonstrate their level of 

competence on this material? 

 

 

 

5. Was there choice on this exam? Sub-question: Could students with unique strengths they are 

developing find a way to be successful on this exam? 

 

 

6. Is there anything else I should know about this exam? 
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The Examination Second Chance 
 

A device I have used for years is to give students a second chance on exam questions. This was born out of a 

frustration on my part when I polled a class and asked how many of them had gone back and looked at their 

materials again after they had taken a test. I was a little amazed to learn that only about 1/5 of them had done so.  

 

Value 

 Cuts down on absences the class period after an exam 

 Encourages them to look at material the test covered right after taking the test 

 Gives them one more opportunity to handle the information 

 

How to? 

 

I began the next exam by telling them that it would be good for them to remember questions they were 

struggling with on the exam and go look them up because they could get a second shot at it. 

 

I offer this the period after an exam has been given and do so before there is any discussion of the exam and 

before a key is posted. 

 I offer this the period after an exam has been given and do so before there is any discussion of the exam 

and before a key is posted. 

 It is generally 5-10 of the short answer, T/F, or MC questions. I analyze the exam and chose the ones 

most missed. 

 I sometimes rewrite the question if I think the wording might have been part of the problem. 

 If I had questions thrown out by the Examination Examination Committee, I rewrite them and include 

them. 

 They get extra credit for these. There is no double jeopardy involved. If they don’t go back and review 

the material after the exam then it is their loss. I don’t bludgeon them into it. 

 Sometimes I let them use their book/notes. Sometimes I give it and take it up and then let them use their 

notes/book or even each other as resources and let them take it a second time. 

 I do go over the answers after this. Keep it quick. Can do this in 6-7 minutes if you work at it. 
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General Exam/Quiz Techniques 

Comprehensive exams – each exam is comprehensive from the beginning of the semester and each test 

score replaces the previous one. The final is also comprehensive. This accomplishes several important 

things including: 

  

o Improving retention of information.  

 

o Conveys the message that learning is supposed to be permanent. 

 

o In the case of the student who take time to ―get it‖ an opportunity to improve on earlier 

misunderstandings/performance. (They can try, not get it, get feedback, and try again.)  

 

o It encourages students to learn all semester. Does away with the strategy of amassing enough 

points during the semester that the score on the final exam is irrelevant.  

 

Real-time quiz on current notes. Give an ongoing quiz as I lecture.  

 

o Have them get out a blank piece of paper at the beginning of the hour and stop every 10 minutes 

or so and ask a question on what we are currently discussing. 

 

Quiz at the end of the hour  

 

o Let them use their notes (gives them a chance to see if they took good notes). 

 

o Let them confer with a neighbor (collaboration is important to millennials). 

 

o The point is to reinforce what we’ve been working on and to give them a chance to ―fix‖ their 

notes if they need it. It also gives them a chance to ―handle‖ the information—need to do this 7 

times. 

 

Student Test Write 

 
Value. 

1. It models group work in a fairly non-threatening way. Some students have indicated that they began 

using a study group after this experience.  

2. It is a novel way for them to be working with the information so they seem to enjoy it on the whole.  

3. It gives me the chance to help them understand the relative importance of information and how it all fits 

into the hierarchy of importance. 

4. It does force them to look at the whole of what is available and decide how best to ask the questions 

about it—the first step to learning is asking the questions. 

 

Day 1. I break them into groups of 3 and give each group a specified portion of the material (usually required 

reading) and charge them with writing and answering the questions for that material as a group.  

1. They must submit only one copy of their questions and it must be a collaboration.  



7 

 

2. If the numbers don’t work out to have groups of 3 I reduce to groups of 2. Groups of 4 allow some to 

zone and I don’t assign them.  

3. I walk around to keep the groups on track, look over their shoulder, and offer suggestions as they work 

(helps keep them from repeating the same mistakes over and over). 

4. At the end of the period, I take up the questions. 

 

Day 2. Refinement. 

1. I compile all questions and type them if at all possible. I make copies and bring them to class. 

2. I assign groups for day 2 and basically do this based on how they are doing in my class to date. I mix 

and match students based on grades. I bring nameplates with team members on them attached to copies 

of the first-draft for each of them. 

3. Their job is to rewrite the questions. I assign specific questions to each group and am sure that none of 

the original writers are in the new group. 

4. Here are the questions/guidelines I give them. 

a. Is the question asked about information that is important enough to be on an exam? If not, delete 

it or rewrite it. 

b. Do you agree with the answer(s)? If not rewrite the answer(s). 

c. If it is a good question and good answer can either be improved? If so do so. 

5. I wander around during the exercise and take them up at the end. 

 

Day 3. Test day. I compile and rewrite the materials they worked on and use them as their test.  

a. Usually I have too many questions so I have to reduce the number 

b. I do edit questions. 
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Textbook Reconnaissance 

Lab Exercise 
 

 

Due Date: Complete and bring this with you to lab the week of Aug 25. 

 

Introduction 

 

Information is exploding in the world at such a rate that it is even difficult to keep up with the doubling rate. It 

is quite probable that what we collectively know doubles in under a year. The mind is incapable of knowing it 

all. Increasingly, success will depend on us finding relevant information, organizing it in a fashion such that one 

particular mind can comprehend it, analyzing it, drawing conclusions from it, formulating options for action, 

choosing the best one, and then taking action.  

 

To do this, one must learn how to use reference materials. Textbooks are often (not always) derived from many 

sources and compiled. As such, they offer an excellent tool for learning resource use in addition to learning the 

subject matter they contain.  

 

It is important to understand that using a textbook is decidedly different from reading a novel or many other 

types of publications.  

 

Textbooks provide information, concepts, and processes. Understanding individual texts and how each can be 

best used by the learner is the first step in learning the material in the texts.  This exercise is designed 

specifically for the assigned text in this course but what you discover here will be useful for other texts as well.   

 

Purpose 

 

We will use the text in this course extensively throughout the semester. Examples:  

 

 During class we will refer to the figures and tables in our discussions. I do not put display those in any 

way in class. I use my book and I expect you to use yours. This allows you to make notes in the margins, 

jot down our observations on the source itself, make a note of questions you may have, and stay 

organized. (A pad of sticky notes can come in handy for these exercises. I suggest you bring some to 

class). 

 During class time we will pause from time to time to complete exercises using your text. These will 

include interpreting tables, figures, and text. They may be large group, small group, or individual 

exercises. Virtually all will ―count‖ as either extra credit or a ―quiz‖ grade. You will need to know how 

to use the book. 

 Class time in this course will focus on ―broad strokes‖ lectures, explanations of concepts, etc., exercises, 

and discussions. There will never be time in class to cover all the material you will be expected to 

comprehend. You must read this text to master the information and concepts of this course. Therefore, to 

be successful you need to learn how to use this text as a reference.  

 

Part I: 

 

Title of the textbook: _____________________________________________ 

 

Author of the textbook: ___________________________________________ 
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Read the Preface. 

Does the author give you any insight into the organization of the book?  

What are the themes the author wants readers to be aware of before they begin reading this text?  

In the preface, the author acknowledges the assistance of many people. What does that tell you about the 

content of this text? 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

 

Read the Brief Contents on the text on page vii and then the Contents (expanded version) beginning on 

page ix . 

Does the content of the text seem to jive with what the Preface indicated the text is about?  

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

Does this text seem to be about the things you expected when you registered for the course? 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

Scan Chapter 16. Look at every page. Pay special attention to headings, pictures, margin terms, tables, and 

graphs. 

Do the headings seem to present an outline of the chapter?  _________________________________________ 

 

What seems to be the purpose of the learning objectives?  __________________________________________ 

 

_________________________________________________________________________________________ 

 

What seems to be the purpose of the key terms?  __________________________________________________ 

 

Take a quick look at Chapter 17 and note the headings, pictures, margin terms, tables, and graphs. Why do you 

think the chapters are arranged with such similarity?  ______________________________________________ 

 

_________________________________________________________________________________________ 

 

Are there major differences in the way the chapters are organized and presented?  _______________________ 
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Why do you think the margin terms are there?  ___________________________________________________ 

 

_________________________________________________________________________________________ 

 

Look at the glossary at the end of the text. What are the similarities and differences in the margin terms and the 

glossary terms?   

 ________________________________________________________________________________________ 

 

Does this textbook contain answers to the study questions? _________________________________________ 

 

Look through several more chapters.   

 

Does this textbook seem to be organized in a consistent fashion? Explain.  

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

Now let’s make this personal. How do you think the organizations and conventions listed below will help you 

understand what you are reading and assist your learning in this course? 

 

Learning objectives:  ________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

Key Terms:  ______________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

Headings/subheadings:  _____________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

Chapter introduction:  _______________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

Chapter summary:  _________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

Glossary/margin terms:  _____________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

Bolded words/italics:  _______________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

Figures:  _________________________________________________________________________________ 
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_________________________________________________________________________________________ 

 

Tables:  __________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

Discussion/review questions:  _________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

What is the first page of the text with the picture of a horse (or horses)? ____________ Look at that page and 

the one before it and figure out what these pictures tell you about the text and explain it in a few sentences. 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

_________________________________________________________________________________________ 

 

 

Part 2: Textbook Scavenger Hunt – Practice- Circle the correct answer. Do not put these answers on 

a scantron. This is just a practice sheet. 

 

1. What edition is this for the book? 

 a. first   b. second  c. third   d. fourth  e. fifth 

 

2. How many pages are there in this text?  

 a. 777   b. 797   c. 816  d. 841 

 

3. What is the copyright date for this textbook? 

 a. 2006   b. 2003  c. 2000   d. 2009 

 

4. What page is the first page of the glossary? 

 a. 816   b. 779   c. 777   d. 799 

 

5. Find the first word that starts with the letter G in the index and write it here:  _______________ . 

  

6. What is the title of Chapter 10?  __________________________________________________ 

 



12 

 

This portion is handed out in class. 
 

 

Name: _________________________________Date_____________________________ 

  (last)   (first) 

 

Part 3:  Textbook Scavenger Hunt 

 

Instructions 

 

Get in groups of 3. You will work in groups but each person turns in their own scantron. 

 

Do not divide questions up – you must work together. The point is not how many right answers you get. The 

goal is to learn how to use this text. Do problem solve on how to find the answers. Do remember what you learn 

about the text with each new challenge. Use that information to solve the next problem. I am more interested in 

correct answers for the questions you finish than the overall number of questions you attempt.   

 

Please read these instructions: Part of taking an examination is in the reading an interpretation of the questions. 

Therefore, please do not ask the instructor to restate a question or define terms used in questions. Neither should 

you ask if your answer is correct or if your answer is what I’m looking for. However, if a question does not 

seem to make sense to you, or if you detect typos, then please call our attention to these matters.   

 

You will not be allowed to take your exam question sheet with you. Please place your answers on a scantron 

computer answer sheet.   

 

If 2 answers are equally correct, select the one that appears first in the list of choices.  If any part of a 

statement is false then the whole statement is false. 

 

1. What type of wool do Finnsheep have? 

a. long   b. medium  c. medium/long d. fine  e. medium fine 

 

2. What type of wool does the Polypay have? 

a. long   b. medium  c. medium/long d. fine  e. medium fine 

 

3. What type of wool does the Clun Forest have? 

a. long   b. medium  c. medium/long d. fine  e. medium fine 

 

4. What type of wool does the Scottish Blackface have? 

a. shedding  b. fine   c. medium  d. long  e. carpet 

 

5. The determining gene that controls the distribution pattern of black hair on horses. 

a. E   b. W   c. A   d. G  e. C 

 

Note: There are actually 100 questions in this exercise. Many are quite nitpicky and not 

things I generally expect students to be able to recall. However, each can be easily (at least 

semi-easily) looked up if you have a general understanding of such things as table of 

contents, index, and glossary. The exercise thus serves the purpose of familiarizing them 
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with the text we will use for the semester and teaching them how to use a text as a 

reference.  
 

Part 4:  Reflection on the Exercise 

 

1. After completing the text book reconnaissance and scavenger hunt, do you understand the organization 

of the book better than you did before? In 50 words or less, describe the overall organization of this text. 

 

 

 

 

2. Do you feel you have a better understanding of the themes the author wants you to be aware of as you 

use the text to learn? List 10 major themes of the text. 

 

 

 

3. Do you think that the text is appropriate for the course? 

 

 

 

4. State your understanding of the purpose of the learning objectives. 

 

 

 

5. State your understanding of the purpose of the key terms. 

 

 

 

6. State your understanding of the purpose of the headings/sub-headings. 

 

 

 

7. State your understanding of the purpose of the chapter introduction. 

 

 

 

8. State your understanding of the purpose of the chapter summary. 

 

 

 

9. State your understanding of the purpose of the glossary/margin terms. 

 

 

 

10. State your understanding of the purpose of the figures. 

 

 

 

11. State your understanding of the purpose of the tables. 
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12. State your understanding of the purpose of the review questions. 

 

 

 

13. Did the textbook reconnaissance make you a more competent user of the text for this course? State the 

reason for your answer. 

 

 

 

14. Did this exercise make you a more competent user of textbooks in general? State the reason for your 

answer. 

 

 

 

15. Do you feel more confident in your ability to find material in this text? 

 

 

 

16. What suggestions do you have for improving this exercise? 

 

Book During Test 
 

Not a classic open-book exam. They do not retain material as well with completely open-book exams so I 

don’t use them. This one has higher purposes. 

 

My rationale for this type of approach: 

 

 I want them to learn and if it takes all semester that is ok. They need to handle information 7 times to 

call it their own. This is one more time they can handle the info with the ultimate goal of knowing it. 

 Using the text during exam - calms them down, allows them some choice in what they know cold for the 

exam and teaches them to use a reference. 

 It does offer some choice in the material that they focus on—especially tedious to them are numbers. 

 

Use of resource material is critical to a successful college experience and increasingly critical to success in the 

work place both in the immediate and the life-long learning realms. I also got a little tired of hearing colleagues 

moan (and perhaps I moaned a little too) about how they could not get their students to read. If they were not 

going to read on their own, I decided it was up to me to find ways to encourage reading or at least using 

resource material in an effective way. So, I developed several methods of helping and encouraging my students 

to read and use their texts. One method I have used to very good success is the use of their textbook during 

tests. 

 

Although I have several ways of doing this, my favorite is ―Five Minutes with Your Book.‖ The rules are 

simple. At some predetermined point in the test, I give them five minutes when they can open their books and 

look up anything they want to. I strictly time it and they know that when I call time I mean it. If anyone fails to 

close their book when I call time they are committing academic dishonesty and I treat it accordingly. They can 

make notes in the book if they want and use sticky notes to tab pages. 
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Writing 
 

Masai: Changing Fortunes Changing Times Changing Ways. 

Animal Science 3903 

Writing Assignment to Accompany The Masai Today 

 

Paper. MasaiToday: Changing Fortunes Changing Times Changing Ways. Write a comparison and contrast 

paper. Compare and contrast the way ―old‖ way of life of the Masai (traditional lifestyle) with the ―new‖ 

evolving way of life of the Masai (modern lifestyle). In this paper you should compare and contrast such things 

about the Masai as:  

 the way the more modern of the Masai are dealing with the modern world compared to the traditional 

members of the tribe.  

 the animals and the agriculture and the way that the two groups of Masai support themselves and how 

this is changing. 

 how each group of Masai, traditional vs. modern, views the other. Are they respectful of each other’s 

views? Are there conflicts? What are the conflicts over? Do they look for ways to compromise? Over 

the course of the film, do attitudes change for anyone?  

 who and what are the change agents in the film. There are people and events that are both very important 

here. 

 the views of the two groups on religion, traditions, ancestors, marriage, the roles of women, where to 

store wealth, which animals to use, etc. 

In the paper, keep in mind the global awareness factors as appropriate in your discussion to help you explain 

these people and their place in the world. However, be careful that you do not make the global awareness 

factors the focus of the paper. In this paper, that knowledge should be seamlessly incorporated into the paper. 

You should not even use the term ―global awareness factors‖ or anything similar. The global awareness factors 

are just tools to help structure our understanding. This paper gives you the opportunity to demonstrate that you 

do understand. 

 

The following links can help with how to write a comparison/contrast paper. 

http://www.fas.harvard.edu/~wricntr/documents/CompAnalysis.html 

http://depts.washington.edu/clue/downloads/candc.pdf 

http://www.webster.edu/writingcenter/tips/compare.shtml 

http://www.enotes.com/topics/how-write-compare-contrast-essay?group=none&sort=title&order=asc 

http://www.unc.edu/depts/wcweb/handouts/comparison_contrast.html 

 

Requirements of the paper. 

 This paper should be at least 1750 words. Points will be deducted for papers shorter than 1750. I will 

electronically check the length of the paper. 

 The paper should have an introductory paragraph, several body paragraphs, and a conclusion paragraph. 

 This paper should be written in the third person.  

 This paper will be graded on both content and writing skills—grammar, punctuation, quality of writing, 

etc. 

 Double space the paper. Use 1‖ margins all around. Number the pages in the bottom right-hand corner. 

Use 12 font size and Times New Roman font. Do not use any templates in writing the paper. Format it 

manually. Do not use Publisher—use Word. 

 Naming Files. Name the electronic files that you turn in this fashion: 

LastNameFirstNameMiddleNameDraftNameANSI3903. Examples: 

DamronWalterStephenPreliminaryDraftANSI3903, DamronWalterStephenFirstDraftANSI3903. This 

identifies your paper by your ―legal‖ university name and also keeps the drafts separate. Keep each draft 

http://www.fas.harvard.edu/~wricntr/documents/CompAnalysis.html
http://depts.washington.edu/clue/downloads/candc.pdf
http://www.webster.edu/writingcenter/tips/compare.shtml
http://www.enotes.com/topics/how-write-compare-contrast-essay?group=none&sort=title&order=asc
http://www.unc.edu/depts/wcweb/handouts/comparison_contrast.html
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independent of each other and named as you turned it in and retain them till after the semester 

concludes. Simply open and use ―save as‖ function to begin working on subsequent drafts. This is very 

important. I also suggest you use a back up mechanism of some sort for the files.  

March 10: Paper-Masai Today- Mandatory attendance. A preliminary draft of this paper is due March 10. In 

class; we will go to computer lab and work on the papers all period. At the end of the period, you will email or 

otherwise turn in an electronic version of the paper. My email address is steve.damron@okstate.edu. This is not 

negotiable. You will lose 25 points on your final grade for the paper if you do not meet this deadline with an 

acceptable draft. If you will be out of town or otherwise have a problem with the deadline, then this must be 

turned in ahead of time and you must have your writing session with me done ahead of time. This draft will be 

submitted to Turnitin. If there are problems with plagiarism you will be contacted.  

 

On the top left margin of the paper, type your full name. On the second line, use the heading: Ag Animals 

Paper. On the third line, identify the draft: Preliminary Draft.  

 

The First Writing Fellow Draft. Due March 24. Failure to meet the deadline for submission will result in 25 

points being deducted from you final paper grade. The First Writing Fellow Draft due is to be a rewritten 

version of the Preliminary draft previously submitted. An electronic version of the paper is due at the beginning 

of class or before class begins (electronic versions can be emailed directly to me as a Microsoft Word 

attachment). I will personally send this draft to your writing fellow so they can begin reviewing your paper in 

preparation for your consultation with them. Failure to meet this deadline will result in a deduction of 25 points 

from your final grade on this paper. Make an appointment with your writing fellow by this date. 

 

This draft will be given to your assigned Writing Fellow. Writing Fellows are provided by the OSU Writing 

Center. The Writing Fellow will read your paper and prepare written feedback to you on how to improve the 

quality of writing of the paper. You are then required to have a meeting with your Writing Fellow during March 

30-April 3: This is a required meeting. Failure to have this meeting will result in a loss of 25 points from the 

possible grade on your paper. The OSU Writing Center will keep a record of your meeting with the Writing 

Fellow and provide that directly to me. You are to use the feedback from the Writing Fellow to revise and 

improve your paper before turning it in as a Second Writing Fellow Draft. Failure to revise the paper based on 

the Writing Fellow’s comments and help will result in a loss of 25 points from the possible grade on your paper.  

 

On the top left margin of the paper, type your full name. On the second line, use the heading: Ag Animals 

Paper. On the third line, identify the draft: First Writing Fellow Draft. 

 

April 7: Second Writing Fellow Draft due. This is to be a revised version of the First Writing Fellow Draft. An 

electronic version of the paper is due at the beginning of class or before class begins (electronic versions can be 

emailed directly to me as a Microsoft Word attachment). I will personally send this draft to your writing fellow 

so they can begin reviewing your paper in preparation for your second consultation with them. Failure to meet 

this deadline will result in a deduction of 25 points from your final grade on this paper.  

 

Make an appointment with your writing fellow by this date.  

 

When you meet with your Writing Fellow on the Second Writing Fellow Draft, be sure to bring the suggestions 

your Writing Fellow made on the first draft to the meeting. The writing fellows will have read your Second 

Writing Fellow Draft. The writing fellows will compare the second draft to the first draft. They will check to 

see how you incorporated the suggestions they made on the first draft into the second draft. They will also offer 

any additional comments they feel are relevant to the paper and help you with any specific requests you have 

relative to your writing. It is important that you ask questions. They will also provide you with written 

comments on the Second Draft. Remember to save those suggestions. You must turn them in with the final 

draft. 

mailto:steve.damron@okstate.edu
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On the top left margin of the paper, type your full name. On the second line, use the heading: Ag Animals 

Paper. On the third line, identify the draft: Second Writing Fellow Draft. 

 

April 20. The final draft of the paper is due. Electronic versions of the papers are due at the beginning of 

class or before class begins (electronic versions can be emailed directly to me as a Microsoft Word 

attachment).  

 

I will submit the electronic version to Turnitin to check for plagiarism. You do not have to submit those 

yourself.  

 

I will use the electronic version as my reading copy. I read and grade on my computer screen. I also use 

grammar and spell check as a grading tool. I tell you these things to emphasize the importance of running spell 

and grammar checks on your paper. If the spell and grammar check detects a mistake and I agree (it is a 

machine after all), then each flagged spelling or grammar issue will result in a five-point deduction from your 

paper.  

 

A hard copy is due at the beginning of class. Included in the hard copy version will be all previous drafts and 

the comments of the writing fellows from each consultation with them. The paper is not complete without all 

these things (think of it as a portfolio). Be careful not to lose this material as the semester progresses. There will 

be a 25-point deduction for any missing piece. Arrange them in reverse order of completion with the final draft 

first. All should be stapled together with a single staple in the upper left corner. Do not put the papers in a folder 

of any kind. Just arrange them, staple them and turn them in. 

 

The final draft will be compared to both the first and second drafts to determine if the paper was revised. Failure 

to revise the paper will result in a grade of zero for the paper. Revision is the key to learning to write. 

Remember, you cannot receive a passing grade in this course without a passing grade on this paper. The stakes 

are high. 

 

On the top left margin of the final draft, type your full name. On the second line, use the heading: Ag Animals 

Paper. On the third line, identify the draft: Final Draft. 

 

Punctuation note: I used both 25 points and 25-point in this paper. In context, both are used correctly. Do you 

understand why? 

 

Writing for Animal Science 

 

Writing is a very individual form of expression and we are given a great deal of leeway in what is considered 

―correct‖ by the writing gurus of the world. That is a good thing. We can also be afforded an additional 

allocation of leeway in our writing if we are very good or very famous. For example, William Shakespeare is 

credited with introducing some 1,700 words into the English language (the actual number is a passionately 

debated matter amongst scholars). However, most of us will not manage to become the most quoted writer in 

the history of the English-speaking world. Thus, we should be judicious in our use of self-coined words in our 

writing. Likewise, there are writers in the world that are considered to be stylistic geniuses whose writing is so 

outside the common borders of style that I cannot (or will not) slug through their writing. In addition to all the 

other goals of writing, we ought to strive to write in a way that people will be willing to read what we have to 

say.  

My goal for student writers is to help them become better writers. The ability to communicate ideas clearly 

to others through writing is crucial to functioning in the world. To that end, I have prepared the following to 

guide your writing. All are there because they are either (1) common usage mistakes or (2) Dr. Damron’s pet 
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peeves. This is very rudimentary but at lease it gives us all some common ground. Do not let these 

cautions/instructions/notions quash your creativity if your writing is beyond these suggestions.  

 

 Narrative mode – Be careful you know the narrative mode of the paper you are writing. I admit to a 

little schizophrenia in my view of Wikipedia. However, I think it does a good job explaining narrative 

mode. Here is the link: http://en.wikipedia.org/wiki/Narrative_mode . In your writing for this class, I 

may make assignments that require you to mix and match first-person and third-person. For example, I 

may ask you to first describe what you see and then ask you to comment on what you saw from a 

personal perspective. The description should be in third-person and the personal perspective in first-

person. 

 

o In first-person, the story is narrated from an individual perspective and the narrator refers to 

himself in the first-person singular (I). Readers get the point of view of the narrator and no other 

characters. (This paper is full of first-person because I wish you to realize I have preferences and 

opinions and because it gives me the opportunity to make this a more personal piece.) 

o In second-person narrative, the protagonist and/or other characters are referred to by second-

person personal pronouns, most commonly ―you‖. This is not typically used in the kind of 

writing you will do for this course. Notice I am using second-person narrative mode in this paper 

because I wish to speak directly to the reader. 

o Third-person narration is the most commonly used viewpoint. In third-person narration, the 

character(s) are referred to as "he", "she", "it", or "they". The writer is writing from an objective 

point of view. As used in this class, third-person should convey a neutral or unbiased view of 

what you see or read. It might help to write in third-person if you think of yourself as a reporter. 

 

 Commas--Introductory phrases in sentences should be followed by a comma. It is generally held that 

very short introductory phrases can be exempted from this rule but for our purposes I want them all set 

off by a comma. 

 

 Topic sentences--Paragraphs need a topic sentence and the topic sentence should introduce the material 

in the paragraph. 

 

 Sentence structure - Run-on sentences and wordy sentences are a problem. Fewer words generally say 

what we want to say more elegantly and simpler sentences say it with more clarity. Contorted sentences 

don’t impress readers-they just confuse them. 

 

 Word use – Be sure you know what a word means before you use it. Using words just to impress the 

reader generally backfires. I am all for a varied and rich vocabulary and think developing one a laudable 

goal. However, using words incorrectly just makes the writer look silly. 

 

 Spelling errors—Spelling errors in a paper convey the message that the writer is sloppy and does not 

care about the writing. It is always a good idea to use the spell-check function in your word processing 

software. Be careful and understand that it will not catch all mistakes. You still need to proof your 

papers carefully. It is also a good idea to turn off the automatic spell-correct functions in your word 

processing software. If you have the computer correct your mistakes as you type, it will invariably make 

mistakes. 

 

 Beginning a sentence with a conjunction such as “but” or “and” – In this type of writing it is not 

usually good to begin a sentence with a conjunction. What most of us are trying to do would be better 

served by using ―however‖ rather than ―but‖ and ―in addition‖ or ―moreover‖ in place of ―and.‖ 

 

http://en.wikipedia.org/wiki/Narrative_mode
http://en.wikipedia.org/wiki/Narrative
http://en.wikipedia.org/wiki/Point_of_view
http://en.wikipedia.org/wiki/Personal_pronoun
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 Also – It is better not to use ―also‖ at the beginning of a sentence. ―In addition‖ is better for formal 

writing.  

 

 And also – For most writing, we do not usually need the ―also‖ when we use ―and also.‖ This is true no 

matter where we use it in a sentence. 

 

 Hyphens – many words should be hyphenated: Custom made – custom-made, hard earned – hard-

earned, day to day – day-to-day, 8 day – 8-day, well being – well-being, forty five – forty-five 

http://www.grammarmudge.cityslide.com/articles/article/426348/2805.htm 

 

 So - is the type of writing it is not usually good to begin a sentence with ―so‖ --better to use ―therefore.‖ 

 

Below are some common mistakes that I see in student papers for Animal Science. Some of these are course-

specific and some are just common mistakes. For a fun website, visit Common Errors in English at 

http://www.wsu.edu/~brians/errors/index.html 

 

 All in all – better in this type of writing to use ―overall‖ 

 A long/along – Use this as two words if you are trying to say something like it was a long way to the 

store. It is one word if you are trying to say something like we stopped along the way to pick flowers. 

 Basically – generally not a good word for a formal paper 

 Can not/cannot – Both are technically correct. However, cannot is the most common and the one 

viewed by most people as correct. So, while it may be correct to write ―can not‖, many people will think 

you are a dumbdonkey if you do so. I suggest cannot and that is what I want you to use in writing you do 

for me. Perceptions can be shaped by some seemingly meaningless trivialities. 

 Field work – fieldwork 

 Food stuffs/foodstuffs – This is another where both can be used. However, foodstuffs is the more 

commonly used and the spelling I want you to use in writing you do for me. 

 Goat skin – goatskin 

 Heard for herd – cattle are in herds and ―I heard it on the grapevine‖ 

 Impact as a verb.– ―Impact‖ is a noun – not a verb, except for very few and very specific meanings. 

Most of us should avoid using it. Affect/affects is what most of us mean when we use ―impact‖. If you 

have not yet visited the Common Errors in English site recommended above, I offer the following taken 

directly from the web site.  

 

One (very large) group of people thinks that using ―impact‖ as a verb is just nifty: ―The 

announcement of yet another bug in the software will strongly impact the price of the company’s 

stock.‖ Another (very passionate) group of people thinks that ―impact‖ should be used only as a 

noun and considers the first group to be barbarians. Although the first group may well be 

winning the usage struggle, you risk offending more people by using ―impact‖ as a verb than you 

will by substituting more traditional words like ―affect‖ or ―influence.‖ 

 

For the sake of full disclosure, I belong to the group who thinks that ―impact‖ should be 

used only as a noun and considers the verb-group to be barbarians. 

 

 Life style – lifestyle 

 No where – nowhere 

 Period of time – It is better to just use ―period.‖ “Period of time‖ is redundant.  

 Point in time – ―when‖ or ―at what point‖ or ―what time‖ are all better usage 

 Prey/pray – pray (religious use) and prey (animal that gets eaten by a predator) 

 Time of day – Use time and leave off the ―of day‖. It is redundant. 

http://www.grammarmudge.cityslide.com/articles/article/426348/2805.htm
http://www.wsu.edu/~brians/errors/index.html
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 There/their/they’re—Using these words correctly is a big problem for many writers. If you are unsure 

about how they should be used check out the interactive lesson at the following website. 

http://www.better-english.com/easier/theyre.htm 

 Though – generally better to use ―although.‖ Another caution, ―although‖ is one word – not all though. 

 Which and that – generally need to use a comma before ―which‖ or switch it out for ―that.‖ 

 Work load – workload 

 

Writing a Paragraph for Animal Science 3903 

 

When writing, one must consider the structure of paragraphs. The following elements need to be present in 

well-constructed paragraphs. 

 

1. A topic sentence that expresses the overall idea of the paragraph. 

 

2. A second sentence that is more specific than the topic sentence and directs the reader to the organization 

of the paragraph (there can be several such sentences).  

 

3. Several support sentences. For our writing in Agricultural Animals of the World, these support sentences 

might include examples from videos or lecture or reading materials that support the main 

idea/organization of the paragraph.  

 

4. A concluding sentence showing that your examples and topic sentence tie together.  

 

Tips:  

Be sure your topic sentence contains key words associated with the topic. For your work in this course, that may 

mean including the Global Awareness Factor that you are trying to illustrate.  

 

Be sure your second sentences have appropriate connectors. Below is a chart with various connectors (this is by 

no means an exhaustive list) 

 

Connector The Relationship this connector shows 

First, second, third Chronological  

When, since, once,  Framing with time 

For example Illustration 

One reason, another reason Cause-effect, reasons 

 

  

http://www.better-english.com/easier/theyre.htm
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The Masai Today: Changing Traditions 

 
Swahili or English? Extended or nuclear family? Cattle or camel herding? For the proud, pastoral Masai tribe of Africa, Western 

culture’s advance brings decisions in every area of an ancient lifestyle. Filmed over the course of seven years, this program follows 

one family as it contends with the challenges of modernity facing the Masai people as a whole. Through interviews and an extremely 

detailed depiction of Masai daily life, the program explores changing gender relations, language and identity, tribal leadership and 

family structure, and the influence of education (jacket cover-Films for the Humanities & Sciences, 2001). 

 

The Masai Today: Questions 

 
1. Who are the most photographed people in Africa? 

 

 

2. Notice the smoke and the wooden platform that are shown while the titles are being given. What is on the platform? 

 

 

3. Why was the herd of camels kept by the young chief (Joel) a cause of humor and concern to his people and family? 

 

 

4. Why did Joel want to begin using camels?   

 

 

5. How did Joel convince his people that eating camel meat was okay? 

 

 

6. Why is the milk from camels more reliable than from cows? 

 

 

7. What does Joel predict as the future for the camel with his people? 

 

 

8. What has been the attitude of the Masai children toward the camels? 

 

 

9. Where is the location of the people in this film? 

 

 

10. What is the mineral commodity available for exploitation in the Lake Magadi region? 

 

 

11. What is the local name for soda ash? 

 

 

12. What is so important about soda ash? 

 

 

13. What brought the Masai into this inhospitable environment? 

 

 

14. Why were the Masai unwilling to work in the soda ash? 

 

 

15. What % of the soda ash workers are recruited from the Masai tribe? 

 

 

16. How long has Joel’s family been in this region? 

 

17. Joel is a chief and has been for 15 years.  How many Masai is he responsible for? 
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18. What are Joel’s duties as a chief? 

 

 

19. What has been Joel’s reward for being chief? 

 

 

20. How does Joel earn a living? 

 

 

21. Why do the Masai visit the town? 

 

 

22. Joel’s 19-year old brother, Kititi, is celebrating the most important feast of his young life:  Incanugiti.  This marks the end of 

what? 

 

 

 How many young men his age are involved in this ritual? 

 

 

 Which portion of the traditional life of this age man are they no longer permitted to do? 

 

 

 What portion have they accomplished? 

 

 

 They drink blood as a sacrament.  How was the cow killed? 

 

 

 What is made from the hide of the sacrificed cow and for what reason? 

 

 What is the role of the women in this ceremony? 

 

 

 Who gets to eat the meat from the sacrificed cow? 

 

 

 Will the Masai use any modern conveniences in this ritual?  Why? 

 

 

 What is the attitude of the elders regarding the probable loss of this ritual in the future? 

 

 

 How did Kititi become Junior Chief? 

 

 

23. What percent of Masai children in this clan attend school? 

 

 

24. Why do many Masai think schooling is worthless? 

 

 

25. Why is schooling considered especially useless for girls? 

 

 

26. Patrick (school principal and Joel’s brother) won’t allow the children to speak their native language nor dress in traditional clothes 

at school.  He has even enrolled street children in school.  Why? 

 

27. Joel has used the manner of his father’s burial for a specific purpose.  What ―firsts‖ are important about his burial?  
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28. What is significant about the composition of the ―four brother council‖? 

 

 

29. To whom do Masai children ―belong‖? 

 

 

30. At the council, Joel has the best pupils at the school perform for everyone.  Why? 

 

 

31. The elder brother sounds much like fathers everywhere when he states that he will not tolerate ______________ . 

 

 

32. Lechafasea has the elders and his sons take part in the final ceremony in the life of the Masai.  Arm bands are consecrated for the 

34 sons.   

 How is the consecration accomplished? 

 

 What are the arm bands meant to symbolize? 

 

 How long will they wear the arm bands? 

 

 What is the significance of the ―brand ceremony‖? 

 

 Why does Lechafasea’s herd his cattle back and forth across the exact spot where the arm bands were consecrated? 

 

33. What does Lechafasea’s fly swatter appear to be made from? 

 

 

34. What is the significance of Joel and Sophia’s second marriage ceremony? 

 

 

35. What was the bride price Joel had to pay for Sophia? 

 

 

36. In marrying Sophia the first time Joel broke with tradition.  How? 

 

 

37. Lechafasea has ________ children and ________ wives and thinks Joel should take more wives.   

 

 How many sons did he have? 

 

 Does this ratio of sons:daughters seem out of balance?  What do you suppose caused it? 

 

38. Why is a signed marriage certificate so important to modern Masai women? 

 

 

39. What was the ―clothing compromise‖ for the wedding of Joel and Sophia? 

 

 

 How did Joel and Sophia’s daughter feel about the traditional Masai shawls her parents wore for the wedding? 

 

 

40. Clearly, Joel and Sophia are people with feet in two worlds – that of the traditional way and new ways. 

 

 What was Joel’s explanation for why they chose traditional dress? 

 

 What is Sophia’s view of herself now that the second wedding has taken place? 
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41. There is a terrible drought.  Lechafasea is upset by what will happen to them if they lose their cattle.  What is the term he uses to 

describe what they will become if they must work for others? 

 

 

42. Ultimately, Lechafasea demonstrated his willingness to change with the times.   

 

 How did Joel influence the number of children he had? 

 

 

 What was his advice to his sons regarding investment in cattle? 

 

 

43. Sophia has been an instrument of change in the society.  How? 

 

 

44. What will happen to Sophia’s students when it starts raining again? 

 

 

45. What modern approach to the boys’ circumcision ceremony has Joel instituted? 

 

 

46. How much did Joel have to pay the hospital for the boys’ circumcisions? 

 

 

47. What was the reaction of some of Joel’s brothers to the ―no feast‖ approach to the circumcisions? 

 

 

48. What foods are prepared for the feast? 

 

 

49. The topic of the film turns to female circumcision because of the arrival of a young girl to be circumcised – no celebration, feast, 

hospital, or pain killers.  Judith leaves the scene after an exchange with aunts and cousins. 

 

 What is Judith’s view of the practice of female circumcision? 

 

 What is Sophia’s view of female circumcision? 

 

 How does Sophia save face with others over this issue of Judith’s circumcision? 

 

 What protects Judith from forcible circumcision? 

 

50. What modern invention has affected Joel’s privacy in his home? 

 

51. Joel’s mother has her own view of progress.  Explain. 

 

52. What is Judith’s attitude toward her goats? 

 

53. How can Judith recognize her goats? 

 

54. What does Judith plan to use her goats for? 

 

55. How many cattle did Lechafasea lose in the drought? 

 

56. What has contributed to the recent destruction associated with drought? 

 

57. What do both Lechafasea and Joel both think is the future of their people? 

 

58. List all the species of domestic animals you saw in this film. 
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Assessment Rubric : Masai-3903 
 Student Name:     ________________________________________ 

  Score 10 7 4 0 points 

Grammar & 
Spelling 
(Conventions) 

Writer makes no 
errors in grammar 
or spelling that 
distract the reader 
from the content. 

Writer makes 1-2 
errors in grammar 
or spelling that 
distract the reader 
from the content. 

Writer makes 3-4 
errors in grammar 
or spelling that 
distract the reader 
from the content. 

Writer makes more than 4 
errors in grammar or 
spelling that distract the 
reader from the content. 

  

Capitalization 
& Punctuation 
(Conventions) 

Writer makes no 
errors in 
capitalization or 
punctuation, so 
the paper is 
exceptionally easy 
to read. 

Writer makes 1 or 2 
errors in 
capitalization or 
punctuation, but 
the paper is still 
easy to read. 

Writer makes a 
few errors in 
capitalization 
and/or 
punctuation that 
catch the reader's 
attention and 
interrupt the flow. 

Writer makes several 
errors in capitalization 
and/or punctuation that 
catch the reader's 
attention and greatly 
interrupt the flow. 

  

Flow & 
Rhythm 
(Sentence 
Fluency) 

All sentences 
sound natural and 
are easy-on-the-
ear when read 
aloud. Each 
sentence is clear 
and has an obvious 
emphasis. 

Almost all 
sentences sound 
natural and are 
easy-on-the-ear 
when read aloud, 
but 3-5 are stiff and 
awkward or 
difficult to 
understand. 

Most sentences 
sound natural and 
are easy-on-the-
ear when read 
aloud, but 5-10 are 
stiff and awkward 
or are difficult to 
understand. 

The sentences are difficult 
to read aloud because they 
sound awkward, are 
distractingly repetitive, or 
difficult to understand. 

  

Word Choice Writer uses vivid 
words and phrases 
that linger or draw 
pictures in the 
reader's mind, and 
the choice and 
placement of the 
words seems 
accurate, natural 
and not forced. 

Writer uses vivid 
words and phrases 
that linger or draw 
pictures in the 
reader's mind, but 
occasionally the 
words are used 
inaccurately or 
seem overdone. 

Writer uses words 
that communicate 
clearly, but the 
writing lacks 
variety, punch or 
flair. 

Writer uses a limited 
vocabulary that does not 
communicate strongly or 
capture the reader's 
interest. Jargon or cliches 
may be present and 
detract from the meaning. 

  

Introduction 
(Organization) 

The introduction is 
inviting, states the 
main topic and 
previews the 
structure of the 
paper. 

The introduction 
clearly states the 
main topic and 
previews the 
structure of the 
paper, but is not 
particularly inviting 
to the reader. 

The introduction 
states the main 
topic, but does not 
adequately 
preview the 
structure of the 
paper nor is it 
particularly inviting 
to the reader. 

There is no clear 
introduction of the main 
topic or structure of the 
paper. 
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Transitions 
(Organization) 

A variety of 
thoughtful 
transitions are 
used. They clearly 
show how ideas 
are connected. 

Transitions clearly 
show how ideas are 
connected, but 
there is little 
variety. 

Some transitions 
work well; but 
connections 
between other 
ideas are fuzzy. 

The transitions between 
ideas are unclear or 
nonexistant. 

  

Accuracy of 
Facts 
(Content) 

All facts are 
reported 
accurately. 

Almost all facts are 
reported 
accurately. 

Most facts are 
reported 
accurately. 

Several errors in facts are 
reported. 

  

Adding 
Personality 
(Voice) 

The writer seems 
to be writing from 
knowledge. The 
author has taken 
the ideas and 
made them "his 
own." 

The writer seems to 
be drawing on 
knowledge, but 
there is some lack 
of ownership of the 
topic. 

The writer relates 
some of his own 
knowledge, but it 
adds nothing to 
the discussion of 
the topic. 

The writer has not tried to 
transform the information 
in a personal way. The 
ideas and the way they are 
expressed seem to belong 
to someone else. 

  

Recognition 
of Reader 
(Voice) 

The reader's 
questions are 
anticipated and 
answered 
thoroughly and 
completely. 

The reader's 
questions are 
anticipated and 
answered to some 
extent. 

The reader is left 
with one or two 
questions. More 
information is 
needed to "fill in 
the blanks". 

The reader is left with 
several questions. 

  

Support for 
Topic 
(Content) 

Relevant, telling, 
quality details give 
the reader 
important 
information that 
goes beyond the 
obvious or 
predictable. 

Supporting details 
and information 
are relevant, but 
one key issue or 
portion of the 
storyline is 
unsupported. 

Supporting details 
and information 
are relevant, but 
several key issues 
or portions of the 
storyline are 
unsupported. 

Supporting details and 
information are typically 
unclear or not related to 
the topic. 

  

Focus on 
Topic 
(Content) 

There is one clear, 
well-focused topic. 
Main idea stands 
out and is 
supported by 
detailed 
information. 

Main idea is clear 
but the supporting 
information is 
general. 

Main idea is 
somewhat clear 
but there is a need 
for more 
supporting 
information. 

The main idea is not clear. 
There is a seemingly 
random collection of 
information. 

  

Date Created: Mar 02, 2009 11:52 am (CST) 
 

Total /110 

Rubistar.com 
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Get Useful Feedback 
 

Overall Rubric for Course--1124 

 

1. Was there sufficient variety of graded work in this course? (Graded lab assignments (12), extra credit opportunities (10), major 

exams (5), group open book exam and other open book exams (3), group work etc.) 

 

a). yes b). no 

 

2. Does this course provide students resources they need to be successful? (Example: lecture materials, lecture outlines, relevant 

text, etc.) 

 

a). yes b). no 

 

3. Does this course offer sufficient variety for students of varying learning styles to be successful? (Examples: Lectures, labs of 

various sorts, opportunity to view exam keys, lecture outlines, extra credit, etc.) 

 

a). yes b). no 

 

4. Taking into consideration the size of this class, is there sufficient interaction with other students? 

 

a). yes b). no 

 

5. Does the instructor seem interested and enthusiastic about the material in this class? 

 

a). yes b). no 

 

6. Do the lab instructors (other than the classroom instructor) seem interested and enthusiastic about the material in this class? 

 

a). yes b). no 

 

7. On the whole, is there enough humor in the course?  

 

a). yes b). no 

 

8. Are students shown respect in this course? 

 

a). yes b). no 

 

9. Does this course provide students ways they can feel that they belong? 

 

a). yes b). no 

 

10. Does this course offer students the opportunity to develop their unique strengths? (Example: The open-book portion of the tests 

give students options in knowing some information cold and loking up other information in the text.) 

 

a). yes b). no 

 

11. Are graded assignments frequent enough? 

 

a). yes b). no 

 

 

Rubric for Classroom Atmosphere 

 

12.  Is this course interactive? (Example: Does the instructor ask questions and wait for answers, etc.?) 

 



28 

 

a). yes b). no 

 

13. Is the atmosphere sufficiently relaxed?  

 

a). yes b). no 

 

14. Is the instructor energetic and excited and enthusiastic? 

 

a). yes b). no 

 

15.   For the number of students in this course, is there sufficient hands-on activity? 

 

a). yes b). no 

 

16. Is the instructor positive with students? 

 

a). yes b). no 

 

17. Is there humor in the classroom?  

 

a). yes b). no 

 

18. Is the instructor respectful of students? 

 

a). yes b). no 

 

19. Does the instructor show concern for students? 

 

a). yes b). no 

 

20. Is the instructor available to students outside of class and after class? 

 

a). yes b). no 

 

21. Is the instructor interested in students? 

 

a). yes b). no 

 

22. Are expectations stated clearly? (Is the instructor clear about assignments and grade calculations, etc.?) 

 

a). yes b). no 

 

23. Is the instructor organized in what he/she does in the classroom?  

 

a). yes b). no 

 

24. Does the classroom atmosphere give students choice and control? i.e.: a voice in their own learning process. (Example: Absence 

of mandatory attendance policy but providing extra credit opportunities in class for students that are present.) 

 

a). yes b). no 

 

 

Rubric for Grading Method 

 

25. Is the grading system fair?  

 

a). yes b). no 

 

26. Did the instructor set up the expectation for grading from the beginning? Do students know what they have to do to get a specific 

grade? (Was the grade scale in the syllabus?) 
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a). yes b). no 

 

27. Example: Is there a way for students to earn additional points to increase their average and thus for a ―curve‖ to be in place to 

help students?) 

 

a). yes b). no 

 

28. Is there a way for students to make partial and extra credit?  

 

a). yes b). no 

 

29. Is the frequency of graded exams enough to keep students up on the lecture material?  

 

a). yes b). no 

 

30. Is the frequency of graded assignments, exams and other assignments enough to make grading methods fair? 

 

a). yes b). no 

 

31. Is the expectation in this course high enough to challenge students but still be realistic and attainable? 

 

a). yes b). no 

 

 

Rubric for Assignments 

 

32.  Is the material in this course relevant to professions and careers? 

 

a). yes b). no 

 

33.  Is the material in this course related to realistic (real-life) situations?) 

 

a). yes b). no 

 

34. Are assignments hands-on? (Consider the size of the class and answer accordingly)  

  

a). yes b). no 

 

35. Are assignments appropriately challenging? 

 

a). yes b). no 

 

36. Do assignments ―fit the class material?‖ That is, do they have clear application to the class? 

 

a). yes b). no 

 

37. Do exercises help students prepare for exams? (Example: In class quizzes on the notes you are taking or just took.) 

 

a). yes b). no 

 

38. Was there enough variety in types of written assignments? (Example: Lab assignments, in-class open-note quizzes, exams, etc.) 

 

a). yes b). no 

 

39. Were assignments at the appropriate academic level? This is a freshmen course—were the assignments appropriate freshmen 

level? 

 

a). yes b). no 
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40. Were assignments designed so that students can be successful and thereby feel competent? 

 

a). yes b). no 

 

41. Are assignments in this course fair? 

 

a). yes b). no 

 

Rubric for Exams 

 

The following questions were developed specifically for examinations as a subset of assignments. 

 

42. Are examinations at the appropriate academic level? 

 

a). yes b). no 

 

43. Taken as a whole, are examinations fair? 

 

a). yes b). no 

 

44. Do examinations challenge students but at the same time give them adequate opportunity to be successful? Do they have an 

adequate opportunity to feel competent? 

 

a). yes b). no 

 

45. Is there adequate choice on exams? (Example: multiple choice. true/false, open-book.) 

 

a). yes b). no 

 

46. Can students with unique strengths they are developing find ways to be successful on exams in this course? 

 

a). yes b). no 

 

 

Rubric for Teaching Style (Lecture) 

 

47. Is the instructor enthusiastic about what he/she is teaching?  

 

a). yes b). no 

 

48. Is the style of presentation for this lecture interesting?   

 

a). yes b). no 

 

49. Is the material explained well?  

 

a). yes b). no 

 

50. Is the material taught to your learning styles? 

 

a). yes b). no 

 

51. Is the lecture organized? 

 

a). yes b). no 

 

52. During the class time, does the instructor convey his/her willingness to be helpful, caring and interested in them? In the material? 

 

a). yes b). no 
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53. Does the lecture (teaching style) contain any humor? 

 

a). yes b). no 

 

54. Is it clear how this material is relevant to the animal industries?  

 

a). yes b). no 

 

55. Did the instructor use real-world examples? 

 

a). yes b). no 

 

56. Can students link the material in the lectures to future professions? 

 

a). yes b). no 

 

57. Has this course been clearly linked to future professions and to student interests? 

 

a). yes b). no 

58. Overall, are lectures in this course interactive in some way? (Example: Does the professor ask questions and wait for answers?) 

 

a). yes b). no 

 

59. Are the lectures sufficiently aligned with the text? 

 

a). yes b). no 

 

60. Are the lectures straight form the book or did the lecture have added material? 

 

a). yes b). no 

 

61. Is the lecture material broken up somehow so it is not just ―a long, boring, lecture?‖ 

 

a). yes b). no 

 

62. Is this instructor taught another course that interested you, would you be interested in taking it? 

 

a). yes b). no 
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